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'stude f;)\\n the Southwestern United States for an etght year perlod
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, The field of special education has ‘reteived enormous impétus

in recént years from the” passage of federal legislation,prdVidihg'

.

increaées Jin specialized edﬁfatlonal services in the schools The

purpose of’the present study was .to investigate whether mlnorlty

2 ’

students areyeferred for. suéh services more -frequently than others,
. /

. ! ) . }
and to determine whether Eeachers from various ethnic backgrounds , -

differ id the frequency yﬁth which they initiate *such referrals, ,
1.4 . ’ h

Finally, the interaction between,ethhic_background of studégte E

referred and teachers making. the referrals was also examined.

AIhere is evidence to suggest that children from minori;y socio- )
¢ I , i -

economic backgrounds are referrej/fqr special educational services

., .o, P
more frequently than are other'student§ Tucker(-1980) stud:ed a zarge .

racnally represeﬁtatwve sample 5f 50 schools . (lnvolvnng over QO ,000 - - =~

»

’

durlng which special educatoon progJLms were developed in thesel‘ \
dlstrlcts Tucker S- data suggest that there is d larger propostion’ of .

blacks in 4earn|ng dlsabled classes thaﬂ cﬁparable groups, leadmg to. -

3

- an increasingly’ dlsproportIAnate numbev oﬁablacks in special education ,

. ' : .
y rd

lasses in genéral. ' \ ‘ oL o
0 . .o - . )
‘Lietz and Gregory (1978) |nvestigated the ﬂncadence and type of'\fflce :
. , .
referrats to a multradlsc’innary team. Signfficantly more black - Yo
H L ¢ . ’\w
children were,referreg to the office than were white children, but no . «

L3




differences between races were found for speC|al education reFerrals

It was reasoned that office referrals ret}ectedlthe teacher s Judgement .
. < o

that disciplinary act|on was required, whereas referrals to the multf-'

dlsclpllnary team |upl|ed specifl educatlon placemént. These two f)eld

studies, then, suggest that finority childrag were, referred more

fr}quently for speclallzed servlces {

-

Matuszek and OaRland (1979) |nvestLgated recommendations ‘for special
/servlces made by 76 teachers and 53apsychologlsts us ing flctltuou§ case
historfes of 106 children. Demographtc, behavnoral, and lndtV|dual dlf-

ference information was used to generate these histories. *Each of their

subjects J!s’asked to read ten or eleven case studles and make recom-
«
mendmtions regafdlng appnopr1ate placement for the individual described )
J
in the case history. Hatuszek and Oakland found thay{th teacher@and

" school psychologtsts did not conslder raeial-ethnic characterlstlcs as

. /=

¢
important as other factors when ma}nng recommendations for placement in-

-

special classes or to';peclal schools. Giesbrecht and Routh’ (l979) found

evndence of b|as in the opposite dlrectlen, that is, elementary school

L 4
\

- teachers expected more favorable edutat|onal prodress and less néed for

—_ ]

special help for black chtldren and for those chlldren of less educated

parents - that for white ehlldren ‘ \ ch|l5ren of well educated parents.
"dJ_ The studles reportlng evidence of blaj/were based on actual referral
lnformatnon whlle theklnvestlgatlon reportlng no evndence of, blas used
specially prepared case history materﬁ;l o1t woyﬂd’appear that the t;he

of controls required to |nvestlgate the problem of a dlspFOportlonate

incidence of referral to SpECIallzed educatlonal servlces for minority

~ school children are'difficult'to set up-in the day to day Tife oats'e' ..
- N .- . a L . - \ ]
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classroom. When actual referral records are utilized there are in-

PR
o .

superable problems of imp@éing appropriate controls. For examble, it
is 1m;ossible to select youngilers from different socio-economic aed .
.ethﬁic baekgrounds whose'behaQiors are.equally at variance wjth ac;epted
school stand;rds and whd are equ31ly well knowgkto teachers. The ;arefui

controls to be obtained by systematically varying an artificial case

" Ristory, therefore, suggest that such a strategy may well be thesoptimal
N : )

one for investigating ;His prdblsm. : . o

\ ! . .t
Previous studies of bias in referrals to special services employing *

® special ly. prepared case histories did not find evidedfce for bias dgainst

minority youngsters. In order‘to follow.up the apparent ‘discrepancy be-
Y ‘ .
tween these findings and those utilizing actual referral igformation it -

was 'decided to'investigate a number of related questlons ) To clarlfy
- . ~

previous ftndlngs, will youngsters from mnnornty backgrounds ‘be reféTred
: . for specnaluzed services more frequently than o\her students? 2) W|lt
1S

there be dxfferenceé in. the |nstance of referral to spbcuallzed servnces

- o '\ .

attrlbutable to the teacher s ethnic background? ,and 3) Wil there be'\\\

2
~-

* any interactigon between the student's and teacher's ethnlc background?

.
- -

Previous studies had not investigated the effect of teacher ethnic back-

ground systematically, and no investigation'has studied the interaction
-~ ¥
g between teacher and student ethqic backgrounds.,

! - ¢ Method .

.

A case history was prepared in such a manner that the youngsier's

} ethhi¢ background could'be easily varied. The history was then administered
. . LY. .

to teachers of different ethni¢ background who were asked wﬂether the young-

stér should be refeAréd to specialized educational ser




" Procedure ' o . {
‘ ‘A case hlstory of a 16 year old male youngster in the 10th grade
was: prepared.2 He was descrlbed as~performing about ‘a year below grade
level while in elementary schools, and as having difficulty ﬁol[owing .
dIrection:, spelling words and oerformlng mathenatiéal calculations —
) ’ 2}

\.a * ’ ' )
n 10th grade. % addition, he was reported to-besverbally ‘and physically
‘) ' : . ’ !

¥
I

abusive. . . . . . ,
-~ .

The same case .history was presented to all teachers, and altered |

inlonjy one respect. Oh the first l:ne the youngster s ethnic background ‘
was described as elther being: black HISpanlC white or no ethn|c sdentl-'-
flcatlon wag supplied. At the end of the vignette respondents were ‘asked '
.'ajvarietypf questions regarding appropriate treatnent for the youhgsteri

-

. . . :
Among ‘ these were the following questions, which were combined to forp1 the ’

dependentvvarlable of thls lnvestngatlon "The student :s best ;ayght

in a- regular classroom.' A'Bther questlon asked¥'l would refer the

s " . LA
student for speciat educat i nal services. Both questions were answéred

¢

on a four point Likert Scale ranging from ”cohpletely disagreelto ""completely

v

agree.' In’addition, teacher responding to thé vsgnette were’ asked to

supply}a varlety of |dent|fy|ng hlographlcal data, ipcluding their own

. - . )

.ethnic background. : ;
— The four verslons of the vpgnette were randomly adm|n|stered to all .
: 4
teachers. 'That is, any teacher had’an equal chance of receuvﬂhg the same
: (
Subjects - .. . : ' . ' . “oo

WY " \ .
A total of 199 teachers fesponded anonymously to the questions

.

vignette in ‘each.of the ‘four versipns.’
¢ . , .

based on Qhe case hist ry; 81 of these teachers were black, 31 Hlspannc,
K 3 . . .. .
and 87 whlte The teachers were recrulted from gradua;e%education classes,

and'frog,facuity’meetinbs;in_a gariety:o‘ schools.
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‘ < Results and Discussion ‘ -
* /

The dependent variable had”a range of 2-8 points, and gcdres were

[}

transformed so that the high scores Indicated ttat respondént; ;eit the
ydﬂngster should be referred for specialized services, and low scores

meant that he should be maintalned In a regular classroom.

3
r eceaecccecececacas=ca= crcecenean e .

Insert Table 1 about here . .
t - . ' ' . .
r Table 1 shows the means, standard deviations, and number of—cases
~ . ' .
categorized by ethnﬁc background of teacher -and student ethnic identi-

. . > :
fication., -The.data were then submitted to a3 (teacher's race = black,

.

Hispanic, white);X 4 (student's. background = black, Hispan?e, white, and

#

o ethnic backg}ound) analysls of variance. That analysis Indicated ..

that there“gre no' differences on thé dependentivariable among the.
\ ‘ i rd

- 4
various student !dentifications. (F = 1.17). There were significant., - —-

-

differences among ehe three ethnic grdups of" teachers with respect to the
dependent variaeie (F = 10.11;~df = 2, 187; p<.01). The data in Table ]
show that teachers of H!spanlc background had higher preference for

malntalntng the student In the'classroom while white teachers tended to

recommend special educatlon The Scheffé procedure indicated that écores
{
of whlte teachers were S|gnlf|cantly different from thoie of the blapk

*and Hispanic teachers (pX.05). T " T

The interaction between‘student Identlficd&lqndand teacher ethnic
background was also sign[fi;ant (F = 3.42; df = é, 187; BFFO'R“ Comparisons

'computed on the data in Table 1 indicate that regardless of their own ' -

ethnicity teachegs tended to refer students from ethnic backgrounds other
- N ‘ S ——

A

than their own more equently for specialized educatienal servicas than
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\ . . [ ,

they referred the ;Bungster if he was ident(fied as belonging to their

Iy

. own ethnic group. Black teachers, for example were less lnkely to

refer the youth for Specialtzed services when he was |dentif|ed as
1
being black than when he was deScribed as being whtte or Hlspanlc

(F-8 20; df=1, 77; EJL o1). Similar tendencies were shown, by tests,

for ‘Hispanic teachers (F-S 72; df- 1,27; p.£.05) and for'white teachers

L -

(F-s 32; df=1, 83; p £.05). .

The results of this study are ‘similar to those of Matussezek and ri' ’
Oakland (1979) and those of Glesbrecht ‘and Routh (1979) in f|nd|ng no

[ 4

evidence of bias in the referral of youngsters ta special educational -
A ] »

. services éimnly along ethnit lines. On the other hand, data réport%d

* from field baieq investigation, (Tucker, 1980; hietzrs Gregory,, 1978) .

3

reported‘that minority youngsters are actually reéerred more frequently

for such services than studgnts from majority ethnic backgrounds. .
v . f .

. ) ) -
.Previous results may be less contradictory than would first appear.
P4 . Y
. . ‘ , .
Children from minority ethni€& backgrounds ‘may, as a refult qf poverty and/or
« - 4

values prevalent in their ethnic®group, experience greater difficulties in
\ . ' .
'schools_oriented to middle class values than do majority youngsters. Further-

{

more, teachers may be unfam?‘iar with the values of the minority group, and

‘hence regard behavior which is quiteappropriate within the minority culture

~ -

as being inigpropriate in the middie class culture ofdthe schools. Thus,
- .

.

for both of these reasons, minority youngsters may be referred more frequently

‘for specialized services sihnce their Behavior is gt variance with school‘\
v, . . ‘ ‘

~ standards, though there is no specific bias against their particylar ethric -

-

My ' ; [
grqup by the referring teachers. Thz\ results of this ‘investigation, and

L

N -~
4 .




thelr consistency with other-experimental studies, compared to the: in-
) L . . N )

consistency of field based investigations su;;pft such an interpretation. !

The findings of this study do not confirm suppositions that teachers ) .

’ ~ *

. will, in general, refer more minority youngsters for specr?llzed educational’
‘ 1

o services than comparable youngsters belonging to majorityrethnic groups. ’

. g’
Instead this study reveals a more subtle phenémenon.. There'appears ‘

=il
to be a strong tendency among teachers to be egﬁitiyelyibiased when they - o ‘

/7 evaluate the behavioral problems of youngsters belonging to the teacher's °
' [}

t own group. The boy described in the case history in this study tended

to be referred for spécial services more{frequently when he was Jdentified

[ . (

- »
as*belonging\to an ethnic group differaat from that of the responding

. teacher. Lo . ) -
~

The reasons for the pres!nt findings are difficult to interpret.

R One possnbﬂg |nterp?ﬁtat|o; of the resulis is that teachers tend .
‘ to b; biased in favor of the ethnic group xé which they belongh comﬁzted
‘to other. groups. On the other Hand, teache#s may be mdr; aware of'thg '
mores and acceptéE}e béhavior of their own ethnic groah and, heh;ek ‘judge
it as being less Zerious tZan that of groups with which they are not so
%amiliar. ’!t remains for fu;!‘Fr research to clarify the diffegg;ce between °*

these,p(gposed explanations, ’ )

The conditions of this investigation impose some cautién‘on the
generalizations to be made from this study. ~There Qére relatively few

(n=31). Yispanic teachers i‘ﬁthe present sample, hence care should be taken

y iN draQing implications from the findings applicable to this group. Further-.

~
' [

more, all of the subjects were recruited from the New.York City metropol itan

-

area. " Many of these teachers were employed in schobls in which the student

: . population was heavily composed.of minorities while the méjorlf? of teachers

’

tended to be white. The judgement of teachers, and their perception of the
' e

9 L - =

-7 -




. . A . . ‘
/relationéhips among stldents and between. students and teachers may have . )

\, * ]
been affected by these variables to some unknown degree. ﬁeplication.in '

areas where there are different student and teacher e;hnﬁp ratios would

be helpful in generalizing these findings to other areas.
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. ' 1. A report on this research was presented at the anrual convention -
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of the American Educational Research Asscciatioﬁ,’Los Angeles,
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. ' April‘1981. Preparation of this paper was supported by the Institute

for Research and Develqpﬁent In Occupétional Education, Center for

1 4

7 the Advanced Study of Educa%ion, City University of New York.
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Case Study /. . -,
. . .’ . P . P
Directions: Please read the dgge study below.’ Then answer the
->- < rd

ﬂquestiéns‘that follow. You flay believe that more
information is required but use your best judgment

ﬁo~rfspond‘anngy: Do nét write your name ¢r any
+identifying marks on these papers. .
. . Y

i -

2> L4 —

Chartes E. is a 16% Year 6id *WhiQe male student enrol}ed

.

in a regular tenth grade senipr®high schoq} program. He lives in

a four room‘apartment with his mother and'é%o older siblings. His
’ M .

Y

mother is hdmeagker and his gathef a cafeteria worker. His school’

recé:d thréugh the first six grades shows that at ‘the end of the

.
-

§ixtﬁ-grade he was reading at the 5.0 level iﬂ_feading-skills,

»

4.7 ip reading comprehension and 4.3 in arithmetic calculations.

v

-He. reads-hesitantly and frequently 'uses 'context clues to gdess at

»

words he ‘does not know.
; .

8

- He appears to have a disorder in the area of understanmnd-

ing spoken language which interferes with lris ability to listen

to verbdl dlrections, spell words and perform mathematical calcu< N

v

-~

lations. |, According to iii/ﬁ;ﬁmentary school anecdotal records
: B ’ "

\ : :

*Ethnic background was changed also to read Black, Hispanic and

No Race indicated : ‘

E 3
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4 e

3

ward other children and teache

-

migbehavior.he

his behavier Jas described aag{giz;lly and

%

ﬂ%. When repr

H§éiba1&§ abusive to-
 A5n R
'ﬁdé? for classrodm

N A7 IR
frequqﬁtly»yelled;‘scréamedf‘n&'gursed at the tea-
XIS “ & o N
’ L

4 - . «
.chgr. In gym he fftquently‘refgse¢ to share equipment with the

-~
v

‘;fother children.

4

On occasjon he woul hrow

chairs gnd other things
. ®

N

. - .
at teaghers and others. He was repo d.to work well when he first
- . Ce . \a s - , . L4 R B . N
came to school 'in' the morning ?ndaimmediately_after lunch. In his
, . © . . .
. o . ' T ¢ y
 records there are indications of s%ort perio%i“if_time when he 1is
. » ' " I ' ) * .
engaged in quiet activ1tie§.é . .
. &4, - C
- nahe o - » x©, » ¢ <
rem e rroes o - A " \
. - - J .
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S Quéstibnaire : . A
L Directions
* * . ) ! . r Y ~
You have(juq&‘reaﬁ'the case é;udy of a tenth grade ¢hild. Please
s . T e - . ] .
respond to every question.below. Aitﬂough you may.believe that

there is not énough. information provided, make a gue%s anyway.

.

Mark your answer'diregtly on the sHeét provided; -Circle the

appropriate answer on the. rating sheet proviQFd below each item.

.

“

» 1' .Jn . ) 3 ,

. 1 " 2 3 . 4
Completely Geperally N GAnerally , -Completely
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1. This student's overall intellectual ability.is.probably in the
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1 2 ' 3 -4
Completegly s Generally Generally Completely '
Disagree . "Disagree Agree . Agree

"3. This student is experiencing normal developmental problems.
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4:'A'r;gu1ar classroom Eeacher can help this student without refer-
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5. This student's behavior is .a result of a.Ie;i]ing’aisabilitya
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6. I would refer this studert for Special Eduiatiod,sngides.
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7. This student\E?iseQérely disturbed.
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